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Executive Summary

A research Project conducted by the University of Glasgow with
Ho Chi Minh University of Education and 4 Vietnam University
partners and VNIES (Vietnam Institute of Education Sciences)
investigated school implementation of the “fundamental and
comprehensive” renovations introduced by the Vietnam
Government in 2013.

The following is a summary of this Policy Brief:

1.

While school principals and teachers agree with the aims
of the Vietnam Government’s “fundamental and
comprehensive” renovations policy (ie. a more applied
approach to curriculum and learning, greater equity, and
more school autonomy), they are unclear about the
expectations of them in regard to the acquisition of new
skills, roles, and relationships.

BAO CAO TOM TAT CHINH SACH

THWC HIEN CHINH SACH DOI MO GIAO DYC
CUA VIET NAM: PHAT TRIEN GIAO VIEN VA
LANH DAO NHA TRUONG

THANG 2 NAM 2019
TOm tat

Dy an nghién ctru do Pai hoc Glasgow chu tri, vdi sy hop tac cla
Truwong Dai hoc Su pham Thanh phé H6 Chi Minh va 4 trudng
dai hoc va cao dang Viét Nam va VNIES (Vién Khoa hoc Gido duc
Viét Nam) da nghién clru thyc trang viéc thuc hién déi maéi can
ban va toan dién gido duc Viét Nam bat dau tir ndm 2013.

Sau day Ia tong k&t clia ban Tém tat chinh sach nay:

1. Mac du hiéu trwdng va doi ngili gido vién Gng hd muc tiéu
cta chinh sach d8i mai can ban va toan dién gido duc cla
Chinh pha Viét Nam (vi du: chuong trinh giang day va
hoc tdp duwoc thiét ké mang tinh (ng dung hon, chd
trong sy cdng bang trong gido duc va giao nhiéu tu chi
hon cho nha trwdng), nhung ho chwa nam dugc nhitng
yéu cau lién quan dén viéc linh héi cic ki nang, vai tro va
cac méi quan hé méi nham dép &ng yéu cau déi mdi cla
gido duc.



2. Teachers and principals generally view high quality

professional development as crucial to their adopting
and implementing new practices across all areas of
renovation, in particular, teaching, learning and
assessment; such professional development, they claim,
is best experienced and most likely to be relevant to
their needs, when it is school-based, and grounded in
the local school context.

Of many possible enabling factors that are likely to
enhance implementation of renovations in future,
school-based professional development of teachers and
principals is seen as by far the most efficacious.

In many schools, it is groups of activist teachers who are
assuming leadership and taking initiatives to pioneer
and trial new teaching- learning practices; however,
these commendable efforts are piecemeal, largely
confined to lesson demonstrations, and fail to be
effectively scaled up in an inclusive way across all
teachers and managers.

Although greater equity is a key goal and feature of the
future Vietnam school reforms, there is real danger that
the renovations policy will widen not narrow the gap
between advantaged and disadvantaged schools;
compensatory teacher and leader professional
development can help address this inequity.

2.

3.

Nhin chung, doi ngli gido vién va hiéu trwdng xem viéc
phat trién chuyén mén chat lugng cao la yéu t6 quyét
dinh d&i vai viéc ho tiép nhan va thuc hién cac yéu cau
su pham mdi & moi khia canh cha déi méi gido duc, dac
biét 1a cdng tac gidng day, hoc tdp va danh gid chat
lvgng. Ho cho rang, phat trién chuyén mén duoc thuc
hién mot céch tdt nhat va phu hgp véi nhu cau cla ho
nhat khi dién ra trong hoat dong clia nha trwdng va thuc
tién cla dja phuong.

Trong s6& nhiéu yéu td thuc day viéc thyc hién déi mai
gido duc trong twong lai thi viéc phat trién chuyén mén
cho hiéu trwdng va déi ngii gido vién dua trén hoat dong
cla nha trudng duoc coi la hiéu qua nhat.

O nhiéu truomg hoc, c6 cac nhém gido vién tich cyc dam
nhan vai tro 13nh dao va thyc hién cic sang kién tién
phong va th&t nghiém thwc hanh day — hoc mdi; tuy
nhién, nhitng nd lwc ddng khen ngoi nay van nho 18,
phan 1&n chi gidi han trong cac tiét du gio/ day mau va
khéng dugc nhan réng mét cach hiéu qua dén tat ca cac
giao vién va nha quan Ii.

Mac du muc tiéu chinh va dac diém cla cai cich gido duc
Viét Nam trong twong lai 1a tao sy cong bang hon, nhung
thuc té€ cho thay nhitng chinh sdch d6i méi gido duc cé
nguy co sé mo rong chr khéng thu hep khoang cach giira
cac truong co loi thé va nhitng trwdong yéu thé; bu lai,
viéc phat trién chuyén mén cho gido vién va Ianh dao cé
thé giup giai quyét su bat binh dang nay.



6.

8.

Teachers claim they would appreciate greater support
from managers and senior staff when trialing new
pedagogic practices; principals and senior managers (eg.
head of department) should therefore expand their
involvement in promoting instructional leadership
across all levels of the school.

Since high quality professional development of teachers
and leaders/managers is crucial in the building of new
school cultures that support the Ministry aims for
modernizing Vietnam education for the 21*" century, it is
suggested that a more formal and institutionalized
structure for professional development be introduced by
phases into all schools; such a structure is the
professional learning community (PLC), which has been
adopted in other successful school systems (eg
Singapore).

The Policy Brief recommends a developmental and
phased approach to the adoption of PLCs in Vietham —
including a Handbook produced by the Ministry (MOET)
for guiding schools; a staged introduction starting with
pilot schools in a number of diverse school settings; and
the use of technology and blended distance learning for
teachers and principals in remote, rural schools in
disadvantaged communities.

6. Gido vién cho rang ho danh gid cao sy ho tro clia cc nha

quan li va céc gido vién nong cét ctia nha trudang khi thir
nghiém cidc phuwong phap s pham mdi. Do dé, hiéu
trwdng, ban gidm hiéu va gido vién nong c6t cda nha
trwong (vi du té trudng chuyén mén) can tham gia nhiéu
hon cac hoat déng thuc day sy I3nh dao giang day & tat
ca céc cap cla nha truwong.

Chinh vi viéc phat trién chuyén mén chat lvgng cao cho
doi ngli gido vién va lanh dao nha truong la rat quan
trong trong viéc xay dung van héa truong hoc méi nham
hd tro muc tiéu hién dai hda gido duc Viét Nam trong thé
ki XXI do BO Gido duc va Dao tao dé ra, mot méd hinh
phat trién chuyén moén dugc thé ché hoda va chinh quy
tién hanh theo tirng giai doan cho tat ca cac truong hoc
13 phu hgp. M6 hinh nay goi |a cdng déng hoc tap chuyén
mon (professional learning community -PLC), da dwoc ap
dung thanh céng trong céc hé théng trudng hoc khac (vi
du nhu Singapore).

Ban tédm tat chinh sach nay khuyé&n nghi cach tiép can
phat trién va theo giai doan d6i vdi viéc ap dung PLC tai
Viét Nam — bao gdm S6 tay hudng dan cac trudng do Bo
Gido duc va Dao tao (MOET) bién soan; giai doan dau bat
dau vai cac truong thi diém trong cdc moi trudng truong
hoc da dang; va st dung cdng nghé va hoc tap tir xa hon
hop cho gido vién va hiéu trwdng & cac truong nong
thén vung sau, ving xa tai cdc cdng dong cu dan yéu thé.



Introduction

The 2013 “fundamental and comprehensive”| renovations
introduced by the Vietnam (VN) Government are an ambitious
program to modernize all aspects of VN school education — the
curriculum, pedagogy, assessment, professional development,
and school leadership and management, as well as greater
equity. These reforms are “multiple, complex, connected and
simultaneous” (Dimmock, 2016, 2017), presenting schools with
major challenges of implementation. Significantly, never before
have VN principals and teachers been challenged to undertake
such wholesale change in their practices, roles and
relationships. Renovations on such a scale also present new
experiences and challenges to the Ministry of Education and
Training (MOET), the central government department whose
responsibility it is to oversee system transformation. It is
therefore hardly surprising that school teachers complain about
the absence of clear target goals and timelines for
implementation, and the lack of supportive implementation
guidelines for schools — eg. whether the multiple renovations
should be adopted simultaneously, sequenced or phased.
Schools find difficulty in visualizing the integrated nature of the
renovations, and in forming a future vision of what their schools
will look like during and after the multiple changes are
implemented. This bold program of renovation is bound to take
a decade or more, and will probably be open-ended and on-
going. For some schools — especially those poorly resourced
schools in rural communities - the challenges are even greater,
threatening to widen the equity gap, which paradoxically, the
renovations’ policy is intended to close.

Gigi thiéu

Chu truwong d6i mai 'cdn ban va toan dién' gido duc cla Chinh
pht Viét Nam bat dau tir ndm 2013 13 mdt chwong trinh day
tham vong nham hién dai héa moi khia canh cla gido duc Viét
Nam — tir chwong trinh, hoat déng day hoc, danh gia, phat trién
chuyén mon, va lanh dao va quan li nha trwong, cling nhw
huéng dén sy cong bang hon trong gido duc. Nhitng cai cach
nay mang tinh “da dién, phic hop, két néi va déng thoi”
(Dimmock, 2016, 2017), tao ra nhirng thach thic 16n cho nha
trudng trong viéc trién khai va thyc hién. Dang néi rang, chua
bao gi¢ cac hiéu trwdng va doi ngli gido vién Viét Nam dirng
trudc yéu cau phai thay ddi trong hoat dong thuyec tién, vai tro va
cac mdi quan hé mét cach toan dién nhu vay. P6i méi & quy md
nhuv vay cling tao ra nhirng kinh nghiém va thach thirc méi cho
B6 Gido duc va Pao tao (B GD & DT) — don vi chinh phd trung
wong chiu trach nhiém gidam sat viéc déi mai hé théng. Do do,
hau nhuw khéng qud ngac nhién khi gido vién cac truong phan
nan vé viéc khéng c6 muc tiéu va thoi gian rd rang dé thyc hién
va thiéu hudng dan hd tro thuc hién cho cac treong hoc - vi du
nhu sy d6i mai da dién nén dwoc thuc hién dong thoi, tuan tu
hay theo giai doan. Cac truwong gap khoé khan trong viéc hinh
dung ban chat tich hgp cla cdng cudc d6i mdi, va khé hinh dung
trong twong lai trudng hoc cda ho s& nhu thé nao trong va sau
khi thue hién nhitng thay d6i da dién. Chuong trinh déi méi téo
bao nay chic chan s& mat mot thap ki hodc hon, va cé thé s& 1a
mot két thic mé va tiép dién. D8i véi mot s trwong hoc — dic
biét 1a nhitng trudng c¢d ngudn luc kém & cac cong déng néng
thon — nhitng thach thic thdm chi con I&n hon, de doa s& m&
rong 16 héng cong bang trong gido duc, diéu ma chinh sach déi
md&i mong mudn xda bo.



New student-centred pedagogy

This Policy Brief recognizes the importance for both the
Vietnam Government and schools of establishing momentum
behind the renovations in the first few years, enabling some
measure of success to be claimed in implementation of new
practices, roles and relationships in order to maintain initiative
and impetus for long term sustainability.

Based on our research evidence, this Policy Brief strongly argues
that to achieve such momentum and drive, there is an urgent
need for high quality and relevant capacity building of human
resources in VN schools, especially focusing on quality
professional development of teachers and principals covering
the multiple areas of renovation. This claim is highly significant:
the future quality of VN schooling depends on building capacity
of human resources (talent, skills and expertise) — particularly in
teaching and leadership.

Phuong phdp day hoc Idy hoc sinh lam trung tdm

Ban tém tat chinh sach ndy nhan manh tam quan trong trong
viéc Chinh ph Viét Nam va cac trwdong hoc thiét 1ap déng luc
thic day d6i mdi trong vai ndm d3u tién, cong bd thang do sy
thanh coéng trong viéc thuc hién cac hoat dong thuc tién mai,
vai trd va mdi quan hé dé duy tri sang kién va thac day sy bén
vitng lau dai.

Dua trén bang chirng nghién ctru cla ching t6i, Ban tém tat
chinh sach nay 1ap luan manh mé& rang dé cé dwoc dong luc va
sy thic ddy nhu vay, nhu cau cap thiét 13 xdy dung ngudn nhan
Iwc chat lvgng cao va phu hop trong cac trwdong hoc Viét Nam,
dac biét |a tap trung vao phat trién chuyén mén cho gido vién va
hiéu trwdng mét cach cé chat lwgng trong cac linh vyc can doi
mai. Yéu cau nay rat cé y nghia: chat lvgng hoc tap tai Viét Nam
trong tuong lai phu thuéc vao nang luc xdy dung ngudn nhan
lwe (tai nang, ki nang va chuyén mon) — dac biét la trong giang
day va lanh dao.



Methods

The project design consisted of 3 sequential stages. First,
starting with the school level, understanding school principals’
and teachers’ perceptions and experiences of the renovations.
Second, providing a programme of knowledge exchange and
skills development in workshops to build skills capacity of
teachers and principals; and third, conducting interventions in
pilot schools to trial and evaluate new renovation practices.

Data for this Policy Brief were collected from 20 schools (10
primary schools and 10 lower secondary schools) and included
more than 800 teachers across all three regions of Vietnam. The
research was led by the University of Glasgow, with Vietnam
partner Universities including - VNU-Hanoi and VNIES, Hue
University College of Education, Quang Tri Teacher training
College, HCMC University of Education, and University of Social
Sciences and Humanities, HCMCVNU. Researchers collected
data by visiting participant schools to administer questionnaires
and conduct in-depth interviews with principals, subject heads
and class teachers.

Principals and teachers were asked about key aspects of the
renovation — eg. the extent to which renovations had already
been implemented; factors they thought had influenced the
implementation of renovations to date (eg policy guidance,
resources, teacher professional development, management and
leadership, school culture); the effectiveness of the renovations
to date in developing students for the 21 century; factors that
might help or hinder successful implementation in future; and
the new skills and knowledge needed for successful

Phwong phap

Dy 4n duoc thiét k& bao gobm 3 giai doan lién ti€p. Dau tién, bat
dau vdi cap trwdng, tim hiéu nhan thirc va kinh nghiém vé viéc
ddi méi cla hiéu trwdng nha trwdng va gido vién. Thi hai, cung
cdp mot chuwong trinh trao déi ki€én thic va phat trién ki nang
trong cadc hdi thao dé nang cao ndng lyc cha gido vién va hiéu
trwdng; va thi ba, tién hanh cac can thiép trong cic trwdng thi
diém dé thi&r nghiém va danh gia cac hoat déng d6i méi.

D liéu cho ban tédm tat chinh sach nay duoc thu thap tir 20
trwong (10 trudng tiéu hoc va 10 trudng trung hoc co sé) va bao
gébm hon 800 gido vién trén ca ba mién cua Viét Nam. Dai hoc
Glasgow la don vi chinh thyc hién nghién clru nay véi sy cong
tdc cla céc trwong Pai hoc, Cao ding va Vién nghién clru cla
Viét Nam: Dai hoc Quéc gia Ha Ndi; Vién Khoa hoc Gido duc Viét
Nam; Dai hoc Sw pham, Dai hoc Hué; Cao dang S pham Quang
Tri; Pai hoc Su pham Thanh phd H6 Chi Minh; va Dai hoc Khoa
hoc X3 hdi va Nhan van — Pai hoc Qudc gia Thanh phé H6 Chi
Minh. Cac nha nghién ctu d3 sir dung phiéu diéu tra va phéng
van sau vadi hiéu trudng, t6 trwdng chuyén mon va gido vién dé
thu thap dit liéu.

Hiéu truwdng va gido vién da duogc héi vé cac khia canh chinh cua
déi méi — vi du: mirc d6 d6i mai da duwoc thue hién; cac yéu td
ma ho nghi d3 dnh huwdng dén viéc thyc hién déi mdi cho dén
nay (vi du nhu huéng dan chinh sach, ngudn luc, phat trién
chuyén mon cla gido vién, quan li va l1anh dao, van héa truong
hoc); hiéu qua cha d6i mdi cho dén nay trong viéc phat trién hoc
sinh cho thé ki XXI; cac yéu t6 co thé gilp hodc can tré viéc thuc
hién thanh cong trong tuong lai; va cac ki nang va kién thirc méi
can thiét dé thyc hién thanh céng trong thoi gian téi. C3



implementation going forward. Both qualitative and phuwong phap dinh tinh va dinh luvgng (vi du: phan tich Rasch,
quantitative (eg. Rasch analysis, structural equation modelling, mé hinh phuong trinh cdu trdc, md hinh tuyén tinh phan cap)
hierarchical linear modelling) were performed to interrogate déu da duoc sir dung dé phan tich dir liéu, thyc hién da phuwong
the data, achieve triangulation, and arrive at substantive phdap, va di dén cdc két qua nghién ctru chinh dé xay dung ban
findings that inform this Policy Brief. tém tat chinh sach nay.

Findings Két qua
Nhirng phat hién chinh cta dy an nhu sau:

The main findings from the project are as follows:

1. Across all the renovation changes, we found new 1. Trong tat ca cac thay d6i d6i mdi, ching toi thdy d3 cé

practices are limited to changes in pedagogy and
assessment and rarely include reforms to professional
development and leadership.
Initiatives for change are heavily reliant on groups of
activist and enthusiastic teachers, rather than proactive
leadership from senior school leaders, especially
principals.
Apart from lesson demonstration, there is little evidence
of schools institutionalizing new practices (eg.
pedagogical practices) ; thus innovations are piecemeal
and experimental rather than scaled up and sustainable.
Our analysis shows that principals and teachers view the
renovations in three clusters of factors: changes to -

P school structures

» school autonomy

P teaching-learning
However, only high levels of quality teachers’
professional development were positively associated
with high levels of implementation of changes in all

chut it thay déi vé phwong phédp giang day va danh gia,
hi€m khi cé d6i méi trong phat trién chuyén mén va lanh
dao.
Cac sang kién cho sy thay déi phu thudc chd yéu vao
nhém gido vién tich cwc va nhiét tinh, hon la vao sy chd
dong lanh dao tir cdc 13nh dao c6t cdn cha truwong, dac
biét 1 hiéu trwdng.
Ngoai viéc thao gidng, cd rat it bang chirng vé viéc cac
trvong “thé ché hdéa” cac thuc hanh mdi (vi du hoat
doéng giang day); do d6, su d6i méi mang tinh nhé 1& va
thd nghiém hon 13 lan toa va bén virng.
Phan tich cha chung tdéi cho thay hiéu trudng va gido
vién nhin thay su d6i mdi & ba nhédm yéu té, dé 1a su
thay déi vai:

P C&u tric trudng hoc

P Tu chi trwdng hoc

» Day-hoc
Tuy nhién, chi c6 mic dé cao cia phat trién chuyén mén
cta gido vién la c6 twong quan thuan chiéu véi mic do
thuc hién thay d6i nhiéu trong ca 3 nhém yéu t6; vi duy,



three clusters; for example, two other enabling factors -
policy guidance and school resources - were not
statistically associated with the implementation of
changes to these three clusters of factors.

A fundamental purpose of the renovations is educating
students in 21st century competencies: of all the
variables we tested using SEM (structural equation
modelling,) only teachers’ professional development
and school culture were positively associated with
teachers’ emphasis on teaching and learning to
implement these competencies.

Specifically, in adopting more student-centred
pedagogies, teachers felt they need more support to
improve their teaching and learning in the following
areas —
o Differentiating their teaching methods to cater
to student learning needs
e Having more time to prepare for their teaching
e Using differentiated textbooks with flexible
teaching approaches
e Teaching with smaller class sizes.
In addition, teachers felt that the following would also
offer support in adopting new renovation practices in
teaching, learning and assessment —
e School leaders assume greater responsibility for
enhancing teaching-learning
e Teachers be given more support by school
leaders and managers to improve teaching-
learning (instructional leadership).

hai yéu t6 thuc day khac — hudng dan chinh sach va
ngudn lyc cta trudng — khéng cd méi tuwong quan cd y
nghia thdng ké vdi viéc thuc hién cac thay ddi trong céc
nhom yéu té nay.

Muc dich co ban clda déi mdi la phat trién nhitng nang
lwc cha thé ki XXI cho hoc sinh: Trong tat ca cac bién
ching t6i d3 kiém tra bang SEM (mé hinh phuong trinh
ciu truc), chi co sw phdt trién chuyén mén cda gido vién
va vdn hdéa trwdong hoc céd tuong quan thuan vaéi viéc
gido vién tap trung vao viéc day va hoc nham dat duoc
nhirng nang lyc nay.

Cu thé, khi dp dung phuong phap day hoc 18y hoc sinh
lam trung tam, gido vién cam thay ho can nhiéu ho trg
hon dé cai thién viéc day va hoc trong cac linh vy sau:
e Sir dung cac phuong phap giang day khac nhau
phu ho'p véi nhu cdu hoc tap cta hoc sinh
e Co6 nhiéu thoi gian hon dé chuan bi bai day cta
ho
e S&r dung céc sach gido khoa cé céc cach tiép can
giang day linh hoat
e Day vé@i quy md I&p hoc nhé hon.

7. Ngoai ra, gido vién cdm thay ring nhitng diéu sau day

cling s& cung cap su hd tro trong viéc ap dung cac thuc
hanh d6i mdi trong gidng day, hoc tap va danh gia:
e Lanh dao nha trwong cé trach nhiém cao hon
trong viéc cai thién hoat déng day-hoc
e Giao vién dwoc cac nha lanh dao va quan li nha
trwong ho tro’ nhiéu hon dé cai thién viéc day-
hoc (lanh dao chuyén mon).



In general, primary school staff rather than their lower
secondary counterparts are more inclined to adopt new
pedagogic and assessment practices, and to see the
benefits of so doing.

Our findings are well summarized by the following three
qguotes from different teachers that are representative
of the many interviews we conducted:

“For the past years, we have frequently heard of
“renovations”|[...]. We have implemented small and
piecemeal renovations: adjustments of the curriculum
and changes in pedagogy, and some changes in student
assessment. However these are not sufficient.”

“Indeed we are attitudinally prepared for renovations;
however, we are .... not clear about the details on what
and how to implement renovations. We also feel
confused about some issues and details regarding
renovations.”

“Students seem more active and engaged, but we
teachers lack confidence that adopting the new
pedagogies  will  improve  students’ academic
achievements.”

8. No&i chung, can bd, gido vién truong tiéu hoc cd xu

huwdng ap dung cac phuwong phdp su pham va danh gia
mdi va thay duoec loi ich cda viéc lam nay nhiéu hon |3
cac can bo, gido vién trung hoc co so.

C6 thé tém tat nhitng phat hién cta ching téi bang viéc
trich dan y kién cta céc gido vién khac nhau, dai dién cho
nhiéu cudc phdng van ching toi da thyc hién:

“Trong nhitng ndm qua, chung téi thwong nghe vé “déi
mdi”[...]. Chung téi dé@ thuc hién nhitng déi mdi nhé 1é va
tirng phan nhuw: diéu chinh chwong trinh day hoc va thay
déi phwong phdp sw pham, va mét sé thay déi trong
ddnh gid hoc sinh. Tuy nhién nhitng diéu nay lad khéng
dua”.

“Thuc ra, vé mdt thdi dé, chung téi dang chudn bj cho
viéc d6i mdi; tuy nhién, chung téi... khéng ré mét cdch chi
tiét vé déi mdi cdi gi va déi mdi nhw thé ndo. Ching téi
ciing cam thdy béi réi vé mét s6 vén dé va chi tiét lién
quan dén viéc déi mai”.

“Hoc sinh c6 vé ndng déng va tham gia hon, nhung gido
vién chung téi thiéu tuw tin rdng viéc dp dung cdc phwong
phdp sw pham mdi sé gitp hoc sinh cai thién thanh tich
hoc tap”.



“There is a lot of professional development provided
outside the school by MOET(Ministry of Education and
Training) and DOETs (District offices of Education and
Training), but it is rarely useful in enabling us to gain

new pedagogic and assessment skills and techniques.”

\r

&

Teacher collaborative action learning

“C6 rdt nhiéu hoat déng phdt trién chuyén mén dwoc B
Gido duc va Bao tao va sé gido duc va ddo tao cung cép
nhung chung it hitu ich trong viéc cho phép chung téi cé
duoc cdc phuong phdp sw pham va ki ndng va ki thugt
ddnh giad maoi”.

Gldo vién hoc tdp hanh déng hop tdc

Conclusions Két luan

These findings lead to the following conclusions: Nhi*ng phat hién nay dan dé&n céc két luan sau day:

1. Of all the enabling variables we tested, only higher levels 1. Trong tat ca cac bién thic ddy ma ching t6i d3 kiém tra,

of teacher professional development was associated
with changing practices in teaching-learning,
institutional structures, and school autonomy (ie. more
school leadership and decision making).

Higher levels of teacher professional development
(especially school-based) were also associated with
building a positive school culture, which in turn was also

10

chi c6 mirc dd phat trién chuyén mén cha gido vién cé
méi quan hé véi viéc thay déi thwe hanh day-hoc, ciu
tric td chirc va tw chh trwdng hoc (vi du: trao nhiéu
quyén hon cho ldnh dao nha trudng va trong viéc ra
quyét dinh).

2. Mirc do phat trién chuyén mén cha gido vién (dic biét

I3 ngay tai tredng hoc ctia ho) ciling c6 mdi quan hé véi
viéc xay dwng van héa trwong hoc tich cwe, din dén



seen as enabling new improved practices; and both of
these led in turn to changes in leadership (rather than
vice versa, ie leadership leading to changes in school
culture and professional development).

Teachers, rather than school managers and leaders, are
currently leading initiatives to implement new pedagogic
and assessment methods and techniques.

Professional development opportunities are provided
outside of schools by MOET and DOETs, but these are
seen by teachers to be of little value in equipping them
with the skills and techniques needed to meet the 21°%
century competencies and learning needs of students;
conversely, within-school professional development is
seen as more useful to teachers imparting soft
transversal skills, but is generally restricted in its scope eg
to lesson demonstrations.

Innovative within-school professional development is
actively pursued by only a minority of teachers and is
failing to be scaled up to have a meaningful effect across
all school staff

Where in-school professional development is taking
place, it tends to be restricted to practicing a limited
range of student-centred methods; it largely ignores
other areas of renovation, such as formative assessment,
new institutionalized forms of professional development,
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thuc day thuwc hanh cai tién méi; va ca hai diéu nay dan
dén nhirng thay ddi trong lanh dao (thay vi nguoc lai,
ttre 13 13nh dao dan dén thay d6i van héa trudng hoc va
phat trién chuyén mon).

Khong phai cac nha quan li va Ianh dao nha trevong ma la
gido vién hién dang 13 nhitng ngudi di dau trong thuc
hién cac phuwong phap su pham, phuwong phap va ki
thuat danh gia mdi.

Cac co hoi phat trién chuyén mén dwoc MOET va DOET
cung cdp tr bén ngoai trwdng hoc, nhung cac gido vién
nhan thdy ching it cé gid tri trong viéc trang bi cho ho
cac ki nang va ki thuat can thiét dé dap rng nang lwc cla
thé ki XXI va nhu cdu hoc tip cha hoc sinh; nguoec lai,
phat trién chuyén mén trong trwdng duoc coi 1a hitu ich
hon déi véi gido vién trong viéc truyén dat céc ki ndng
chuyén déi mém, nhung lai thudng bi han ché& pham vi,
vi du nhu chi gidi han trong céc tiét day mau/duv gio.

Chi mét phan it gido vién theo dudi mét cach tich cuc
viéc d6i mai hoat dong phat trién chuyén mon bén trong
nha tredng, va ho thudng that bai trong viéc lan téa diéu
nay dé tao anh hudng cé y nghia dén toan bd cén b,
giao vién cla truwong.

Cac don vi thuc hién phét trién chuyén mén bén trong
nha truong thuwong cd xu hudng han ché hoat dong nay
& viéc thuc hanh mot s6 phuong phdp 18y hoc sinh lam
trung tdm; ma bd qua cac linh vuc ddi mdi khac, nhu
danh gid qua trinh, cic hinh thic thé ché héa mdi cla



10.

11.

new organizational structures, and new roles and
relationships for school principals and senior staff (school
autonomy)

High quality professional development and building a
positive school culture are seen as the two most
important capacity builders enabling to successfully
implement renovations to teaching-learning, school
structures, and greater school autonomy.

Teachers felt that only within-school professional
development of high quality and relevance would enable
them to gain the specific skills to apply student-centred
methods in their mixed ability classes.

Teachers expressed a desire for more support from

senior school leaders (instructional leadership) in
implementing new pedagogies and assessment
techniques.

Teachers admit to being unclear about the new skill sets
and practices they should acquire to fulfil the
comprehensive renovations.

Primary school staff are more inclined to adopt new
renovation practices and to see the benefits of such, than
are their secondary counterparts; however, they are also
more likely to question their ability to acquire the
necessary skills.
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10.

11.

phéat trién chuyén mén, co ciu té chirc méi, vai trod va
m&i quan hé méi cho hiéu trudng nha trwdng va gido
vién c6t cén (tu chd cha nha trudng).

Phat trién chuyén mén chat lvgng cao va xay dung van
héa trwdng hoc tich cwec duoc coi la hai yéu t6 xay dung
nang lwc quan trong nhat cho phép thuc hién thanh céng
déi mai day-hoc, ciu truc tredng hoc va ty chid truong
hoc nhiéu hon.

Gido vién cam thay rang chi cé su phat trién chuyén mén
bén trong trud'ng hoc ¢é chat lwgng cao va phu hgp mai
cho phép ho dat dwoc cac ki ndng cu thé dé dp dung vao
cac phuong phap 18y hoc sinh 1am trung tdm trong céac
I&p hoc vai hoc sinh c6 kha nang da dang.

Gido vién bay td mong mudn cé thém sy ho tro tir cac
Ianh dao clta truong (l1anh dao chuyén mon) trong viéc
thuc hién cac phuwong phdp su pham va ki thuat danh gid
mdai.

Gido vién thira nhan viéc khong hiéu rd nhirng ki nang va
thuwc hanh md&i ma ho can cé dé thuc hién tét viéc doi
mai toan dién.

Can b, gido vién trudng tiéu hoc cé xu hudng ap dung
céc thye hanh d8i méi va thay duogc loi ich cla nd nhiéu
hon cén bd, gido vién trwong trung hoc co so; tuy nhién,
ho cling thuwong dat cdu hdi vé kha nang linh hoi cac ki
nang can thiét cta ban than nhiéu hon.



12. There is considerable variance in the capacity of schools

to deliver high quality within-school professional
development which raises serious doubts about the
equity gap widening rather than narrowing.

Implications

The project yielded two main findings—

1. Professional development — and culture building - play a
crucial role in the implementation of the Vietnam Government’s
policy of ‘fundamental and comprehensive’ renovations; and

2. Current patterns,

levels and quality of professional

development (ie relevance and standards) are inadequate for
delivering successful implementation of the renovations’ policy

These findings yield serious and major implications as follows:

1.

If the current provision of piecemeal professional
development is allowed to continue, it is highly probable
that a significant proportion of primary and lower
secondary students will fail to experience an education
fit for citizenship in 21% century Vietnam.

Professional development that is currently restricted
largely to partial understandings of student-centred
pedagogies (excluding other renovation areas such as
formative assessment, greater equity, and leadership
skills), and is not scaled up to include all teachers and

12. C6 sy khac biét dang ké vé nang lyc cla cac trudng trong

viéc cung cap cac hoat ddng phét trién chuyén mén chat
lwong cao bén trong nha trwdng, diéu nay lam gia tdng
nhitng lo ngai nghiém trong vé viéc mé rong 16 héng clia
su cdng bang giita cac trudng thay vi thu hep né.

Cicnguy

Dy &n c6 hai phat hién chinh:

1. Phét trién chuyén mén va xay dwng van héa déng vai trd quan
trong trong viéc thyc hién chinh sach “d6i mdi cdn ban va toan
dién” cda Chinh pht Viét Nam;

2. Cac m6 hinh, mirc dd va chat lugng cla viéc phat trién
chuyén mén (nghta 1a sy phu hop va tiéu chuan) la chwa dd dé
thuc hién thanh cdng chinh sach d6i mai.

Nhirng phat hién nay mang lai cac ngu y quan trong chinh nhu

sau:
1. N&u viéc phat trién chuyén mén theo huwdng nhd 1é hién
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tai dugc phép tiép tuc thuc hién, rat cd kha ndng mot ti
|& ddng ké hoc sinh tiéu hoc va trung hoc co s& s& khéng
trdi nghiém mot nén gido duc phlu hgp vadi cong dan Viét
Nam thé ki XXI.

Phat trién chuyén mon hién nay phan Ién dang han ché
& viéc hiéu biét mot phan vé cac phuong phap 1ay hoc
sinh lam trung tdm (khdng bao gébm cac linh vyc d6i mai
khac nhuv ddnh gia qua trinh, cdng bang hon va ki ning
I&nh dao), va khéng duoc lan téadén tat cd cac gido vién



5.

school leaders, will likely fail to deliver its potential
impact on the quality and equity of learning experiences
for students, thereby failing to develop the potential of
Vietnam’s future human resources.

Professional development that fails to involve all
teachers as active learners and evaluators of their own,
and their colleagues’” teaching methods and
achievements, is not capitalizing on the powerful
positive effects of dispersed Instructional leadership
across the school, involving principals, subject heads and
teachers.

Principals were found to be mainly reactive rather than
proactive in supporting teacher initiatives to improve
pedagogy and learning; principals often saw their role as
mainly providing resources, or simply ‘supporting’ by not
hindering, rather than adopting a fuller range of
instructional and transformational leadership roles.

The above implications lead to the conclusion that
schools need to formalize their organization of within-
school approaches to teacher and leader professional
development (while not excluding informal and
spontaneous forms) to guarantee inclusivity of all staff
and all areas of renovation - teaching, learning and
assessment, structures, and school based leadership
(limited autonomy). A formal structure for each school’s
professional development - notably, professional
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va lanh dao nha trudng. Diéu nay sé cé kha nang khong
phat huy dugc cac tiém nang dnh hudng cla né dén chat
lvgng va sy cdng bang trong hoc tap cho hoc sinh, do dé
khong phat trién duoc tiém nang cha nguén nhan luc
cla Viét Nam trong tuong lai.

Phat trién chuyén mén that bai trong viéc gilp tat ca
gido vién trd thanh nguoi hoc tich cyc va nguoi danh gia
cla ban than, cling nhu clia phuong phap va thanh tich
giang day cua déng nghiép, thi s& khdng tan dung duoc
cac tdc dong tich cwc manh mé tir sy Ianh dao chuyén
moén cla hiéu trwdng, t6 trwdng chuyén mén va gido
vién trong trudng.

Cac hiéu trwdng chu yéu 13 thu ddng ch& chua chd déng
ho tro cac sang kién cla gido vién dé cai thién phuong
phép su pham va hoc tap; cac hiéu trudng thuong thay
vai tro chl yéu cta ho la cung cdp ngudn lyc, hodc don
gian 13 “hd tro “bang cach khéng can trd, thay vi dp dung
day dd hon céc vai tro 1anh dao chuyén mén va chuyén
déi.

Nhi*ng y nghia trén din dén két ludn rang cac trwdng can
chinh thirc hda viéc t8 chirc hoat déng phat trién chuyén
moén cla gido vién va lanh dao (trong khi khong loai trir
hinh thic phi chinh thirc va tu phat) theo ti€p can bén
trong nha trudng dé dam bao ho tro tat cd can bo, gido
vién va tat ca céc linh vuc d6i mai: day, hoc va danh gia,
ciu trdc va lanh dao trudng hoc dwa vao nha trudong (tw
cht han ché). Mt hinh thirc chinh thirc cho sy phat
trién chuyén mon clia moi truwdorng — didc biét 1a cac cong



learning communities (PLCs) - with an agreed
methodology for all teachers to collaborate to improve
teaching and learning — namely collaborative action
learning - is needed for this purpose (see Figure 1).

Positive steps are required to counteract the inherent
nature of schools’ different capacities to implement
renovations whereby the equity gap between
advantaged and disadvantaged schools grows wider
rather than narrower.

déng hoc tap chuyén nghiép — véi phwong phép théng
nhat cho tat ca gido vién c6 thé hop tic dé cdi thién
viéc day va hoc — tire 13 hoc hanh ddng hop tac — 1a can
thiét cho muc dich nay (xem Hinh 1).

Can c6 cac budc tich cuc d€ gidm sy khac biét von cé vé
nang lwc cha cac truwdng hoc trong viéc thuwc hién ddi
mé&i b&i 16 hdng cong bang giitta cac truong ¢ loi thé
va cac trwdong yéu thé ngay cang I&n hon thay vi dang
I& ra can phai thu hep lai.

Recommendations Khuyén nghi

Dwa vao két qua cla dy an nay, cac khuyén nghi sau day la rat
quan trong:

In light of this project’s findings, the following
recommendations are of great importance:

1. The Vietnam Government has put in

place a
comprehensive policy of system-wide renovations
covering all aspects of schooling. In light of the unique
developmental context of Vietnam, the next phase of
development needs to be built on high quality school-
based teacher and leader professional development,
with resultant positive school cultures that emanate
therefrom.

Accordingly, the Vietnam Government should have as a
long term aim, the establishment of each school as a
professional learning community (PLC); where feasible
(eg geographical proximity and suitability of
partnerships) schools should be encouraged and
expected to network and support their collective staff
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Chinh phd Viét Nam d3 dwa ra mét chinh sach toan dién
vé déi mdi trén toan hé théng bao gbm tat ca cac khia
canh cla gido duc nha trwdng. Trong bdi cdnh phat trién
ddc ddo cda Viét Nam, giai doan phat trién tiép theo can
duogc xay dung trén nén tang su phat trién chuyén mon
chat lwgng cao cho gido vién va lanh dao bang thuc tién
cla chinh tirng trudng hoc, vdi nén van hda nha truwong
tich cwc bat ngudn tir dé.

Theo d6, Chinh phl Viét Nam can c6 muc tiéu lau dai,
xay dwng moi trwong thanh mot cong dong hoc tap
chuyén mén; & noi kha thi (vi du cé sy gan giii vé dia li
va cdc mdi quan hé déi tdc phu hop), nén khuyén khich
va dé nghi cac truong két ndi va hd tro nhau phat trién
can bo, gido vién va nd luc cai thién trwong hoc (day la



development and school improvement efforts (this has
been a key feature of success underpinning Singapore’s
school system, see Hairon and Dimmock, 2012).

In the immediate and short term, it is recommended
that since PLCs would be relatively new to Vietham,
they be developed in stages; the first stage should
comprise the following —

a. MOET develop a Handbook to guide schools in
establishing, maintaining and sustaining schools
as PLCs; the Handbook should include - their
aims and purposes (aligned to the
implementation of renovations and school
improvement); their membership (eg. all
teachers and managers/leaders, and parent
representatives); ways of operating (eg. teachers
working collaboratively in teams to trial and
evaluate new pedagogies — called collaborative
action learning; leaders/managers trialing new
instructional leadership roles to support
teachers); leaders’ roles and responsibilities in
establishing and maintaining PLCs in their
schools.

b. MOET, with the co-operation of provincial and
district governments, should select a small
number of pilot schools of different types
(according to sector, size, location, intake) to
develop a number of variant PLC models
appropriate for diverse school contexts across
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mot dic diém chinh dan dén thanh céng cla hé théng
truong hoc & Singapore, xem Hairon va Dimmock, 2012).

Trudc mat va ngan han, dw an khuyén nghi rang do cac
cdng déng hoc tdp chuyén mén con khd méi ddi véi
Viét Nam, ching nén duwoc phat trién theo giai doan;
giai doan dau tién nén bao gdm nhirng diéu sau day:

a. Bd6 GD & DT xay dung S6 tay huéng dan cac
trwdng dé thanh 13ap, duy tri cdng déng hoc tap
chuyén mén & cac trudng hoc; S6 tay can bao
gébm - muc dich va muc tiéu cda cdng dong (phu
hop vai viéc thuc hién d6i mai va cai tién truong
hoc); thanh vién cla cdng déng (vi du: tat c3 gido
vién va nha quan li/lanh dao va dai dién phu
huynh); cdch thirc hoat déng (vi du: gido vién
hop tac lam viéc trong cdc nhém dé thir nghiém
va danh gid cac phwong phap sw pham méi -
dwoc goi l1a hoc tap hanh ddng hop tac; nguoi
lénh dao/quadn Ii thr nghiém vai tro mdi la lénh
dao chuyén mén dé hd tro gido vién); vai tro va
trdch nhiém cha |3nh dao trong viéc thiét |ap va
duy tri cdng déng hoc tdp chuyén mon trong
truwong cta ho.

b. B6 GD & DT, v&i sy hop tac cha chinh quyén
tinh va huyén, nén chon mét sé it trwong thi
diém thudc cdc nhém khac nhau (theo nganh,
quy mé, dia diém, dau vao) dé phat trién mot sé
bién thé ciia md hinh cdng déng hoc tap chuyén
mén phu hop véi bdi canh trudng hoc da dang



Vietnam (eg urban — city, town, suburban, rural,
remote).

The pilot school staff should be given training in
how PLCs best function, and they should be able
to draw on advice from outside consultants with
experience of PLCs.

After evaluating the effectiveness (with
subsequent adaptation) of these variant models
— there should be a staged roll out to more
schools, with the pilot schools acting as ‘hubs’
to network and scale up the PLC project.

In order to secure greater equity between
schools in diverse geographical and
environmental contexts, the piloting phase
should focus on innovative ways to support
teachers and managers/leaders in
disadvantaged, rural communities by utilizing
and harnessing technology in networking with
‘hub’ schools (schools whose capacities have
been developed to enable them to network new
practices of teaching and leadership to lower
performing schools in their district/region) in
order to experience distance learning and
blended learning methods, to overcome the
challenges of distance, remoteness and poverty.
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trén khap Viét Nam (vi du: thanh thij - thanh phg,
thi trdn, ngoai 6, ndng thoén, héo lanh).

Can b, gido vién cac trwdng thi diém can duoc
tdp hudn vé cich thirc hoat ddng tot nhat cla
cdng dong hoc tdp chuyén mén va ho cé thé
nhan duoc 1&i khuyén tir cdc chuyén gia tw van
bén ngoai c6 kinh nghiém vé cdng déng hoc tap
chuyén mon.

Sau khi danh gia hiéu qua (véi sy thich rng sau
dé) cta cic md hinh bién thé nay — dén giai
doan can trién khai cho nhiéu truwdng hon, véi
cac trwong thi diém dong vai tro 13 “trung tam
mang luéi” dé két ndi va mé& rong duw an cong
déng hoc tap chuyén mon.

PE dam bao sw cong bang hon giira cac trwong
trong bdi canh dia li va méi trwéng da dang, giai
doan th&r nghiém nén tdp trung vao cac cach
thirc sang tao dé hd tro gido vién va nha quan i,
Ianh dao & cdc cong déng ndng thon khé khan
bang cach sir dung va khai thac cong nghé trong
viéc két ndi véi cac trwong “trung tdm mang
lwéi” (tirc cac trwérng cé nang lwe phat trién dé
cho phép ho két ndi cac phwong phap giang day
va lanh dao méi cho cac trwérng hoc cé chat
lwgng/thanh tich thdp hon trong huyén/khu
vue ctia ho) dé trai nghiém phwong phap hoc tir
xa va phuwong phap hoc tap két hop, vuot qua
nhirng thach thirc vé khodng cich, xa xoi va
ngheo doi.
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